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ABSTRACT ' 

This paper was written to assist counselors in their 
individual and group counseling with drug-abusj<ng youth* The author 
offers sone personal thoughts concerning youth and drugs* He then 
presents an overview of the varied and conflicting observations and 
opinions of people in general and students in particular in regard to 
the secondary school drug scone. The report offers suggestions about 
what can be done to inprove the drug abuse situation. The nonograph 
explores the concept of the group rap with a stress on values 
clarification, and describes how to set up a group rap session using 
the values clarification approach. There are specif ic . procedures for 
a nunber of relevant exercises. The booklet aliso contains a glossary 
of some basic drug terminology, a listing of further sources of drug 
information, and a short bibliography. The author closes with some 
additional personal comments, among them that alcohol abuse is 
another serious drug problem which cannot be ignored. (Author/BW) 
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PREFACE / 

/ ■ / 

Th'3 primary purpose of my writing this booklfit is to aJ'sist eounseXcrs ; itt 
their individual and group counseling vith drug-aViuaing youth, I also hope 
that the booklet will serve as a catalyst that stimulates other educators in 
our country to take a much more active role in the search for solutions to the 
current drug epidemic. Our moral and et hical responsibilities to owr students 
cannot be measured or quantified into behavioral objectives. Hopeftdly, t)ii8 
will not cause us to overlook or minimize the importance of these rfesponstbilities. 

The content of this booklet is a synopsis of approximately eight years of my 
experiences with or in the drug culture. While I currently serve as a cwselor 
for the Life Drug Program end also devote approximately seventy-five per-cent of 
my counseling time at Sandalwood Junior-Senior High to working with drug-uslnt^ 
or abusing youth, 1 also have had the opportunity to spend many, many hours with 
drug users who were not ay counselees - but my close friends. I attended two 
imiversities where dlrug use was commonplace and have spent one summer working 
very closely with a number of hard-core drug users. Thus, while many of my 
opinions and observations may be subject to question, at the time of this writing 
I feel that most of them are essentially valid. 

I am not proclaiming to be a drug expert, for that would be misleading both 
to the reader of this booklet and to my counselees. I do feel, however, that 1 
have an understanding of young people today - particularly in respect to their 
V drug use. 

I sincerely hope that you will be aroused by what you are about to read. 
If this booklet causes you to become angry or to question the validity of its 
contents ♦ then 1 feel that It will have served a much needed function « that of 
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.•i.w'iKuninr. counselors to the needs of thousands of youns people who are looking 
to them for a carina touch and a helping hand. 

Also, if this U)oklet promotes e^n understandinp; of the drug scene within 
our schools and stimulates an increase in group counseling, it wir.l truly have 
served its purpose. 
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Some Thoughts Concerning Youth and Drugs 
, , . The answer, my friend, is bXowin' in the wind - the answer is' blowin» 
in the wind," 

Peter, PauJ., and Mary 

The current concern over drug use, and abuse by contemporary youth is one 
thatj pleads for an answer that seemingly is "blowin' In the wind." Psychologists, 
law enforcement agencies, educators, and parents are but a. few of the many groups 
that currently strive to rid our youth of a growing desire to experiment with 
and/or abuse the use of both legal and illegal drugs, yet those who are aware of 
the cui'rent scene know that drug abuse is increasing at an almost epidemic rate . 
Thus, many have begun to wonder if there are any answers at all. Drug education 
programs within our schools, drug treatment programs instituted by both the state 
and federal governments, and well-intentioned parents all have dramatically failed 
in preventing or rehabilitating drug abusers . Although the public demand is for 
"cookbook solutions" that will quickly avid easily enrich and enlighten the youth 
of today - and also remove their appetite for drugs - the hunger that motivates 
our youth is not easily satisfied. This hunger is composed of a multiplicity of 
factors, and each drug-abusing youth possesses his own unique type of hunger * 
I'hua, to relieve the inner motivations for drug abuse becomes a complex task that 
requires the cooperation of many groups of people. 

We as counselors can begin to coordinate the efforts made by two of the most 
influential groups in any person's life - his parents and the educational system . 
It' we truly care about the youth whom wo counsel, we will not run for shelter 
from the frightening storm that is created by drug abuse. For within the storm 
blr>vs a wind that possesses the answers that are ao ur/Jiently needed. 

our task is to listen to the wind - and brin^^ a calm to the storm! 



•• ■ ?he Secondary Sohool Dru g ^.^ce^re - Observations and Oir^ruona 
"There's no real drug problem in our school.!. Why T ntver see anyone who ' 
looks high . , . " 

J tany ga ve at o r s and parent s 
"All wy- friends get high. Hell, there's nothini? better to do. School ♦s 
boring, my parents are crazy, and anything else that turns me on costs a lot of 
money. Ckstting loaded is the only way to fly. Besides, it makes me feel good," 

■ 

Many gt udent a 

American kids love dope I Does that statement shock you? Well, I hope 
not, for it's as true as can be. Oh sure, it's quite a generalization, but then 
it«s a lot closer to the truth than most of us would care to think. American 
^^^^ " SiSL students, counselees, and children ~ do love dope, and in the past 
we've only made the situation worse by our well-intentioned errors. Hopefully, . 
we care enough to want to reverse this trend and are willing to commit a ma.1or 
portion of our time and effort to instituting this reversal - for any less of 
an effort will end only in failure - and possible tragedy. 

Rather than write lengthy explanations concerning my observations and 
opinions of the local drug scene, I'll condense them into short statements that 
I hope you will read, analyze, and then consider the possible ramafications. 

I'll divide the statements into three categories: general observations, 
junior high observations, and senior high observations. 

General Observations and Op inions 

A. Drug use and abuse is increasing at an almost epidemic rate 
i/lthin our schools, 

B. Our schools are the primary locatior. wlicre drugs ire bought and sold* 
Gt Our schools ar*; a major otiuuG oC txi.enstve drug use. 

BEST COPY AVMIABLE H 
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n. Our (iru« education 'programs have' dramatioally failed in their efforts 
to impede the p.rovth of drug abuse. Also, they will co ntinue to faiil 
until people wake up to the realities of the current situation. 

fi. Teachers, counselors, and parents are ' almost totally •'-ynorant of the 
subject of drugs, 

.It is impossible to shelter any student to the extent that he will 
never be exposed to drug use . ' 
^- ^' Peer pressure is a primary cause of initial drup; experimentation. 

It also serves to hinder attempts at individual rehabilitation, 
for peer rejection is a frightening phenomena to most young people, 
(And adultsl ) 

II. Almost all of the mescaline and niC that is sold on the street is 
really PCP ( an animal tranquilizer) or poorly cut LSD. 

I. The vas t ma.1ority of drug users and abusers in our schools are 

"normal" young people who are not candidates for a psychiatric hospital. 

J. A growing number of very "straight looking" kids use drugs. Don't be 
fooled by the short hair or the long dress! 

Drug use has no definite correlation with grades. Many drug users, 

especially in senior high, make very good grades. 
^ L. The most popular drugs in our county are alcohol and marijuana. More 

marijuana is used while at school, but the two are often combined for 

week-end consumption. 
M. The drug that we need to fear the most in our schools is methaqualones - 

better known as "qualudes" or "soporo''. They are (l) physically 

addicting (2) very pleasurable to take (3) ftasy to overdose and 

(U) extremely dangerous when consumed with alcohol, 
N. Three factors determine the effects that will result from the taking 

of any drug. These factofs are: ^1) The "mind set" or mood of the 
ERIC ' 9 
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taker at the time of ingestion (2) The physical setting (3) The 
pharmacology of the drug. All too often, people tend to minimize 
the importance of the individual's mind set and the physical setting. 
These factors may be much more important than the pharmacology of the 
drug in determining the behavior which results from drug consumption. 
0. There's nothing worse than telling on a fellow drug user. Peer 
pressure will overrule logic in almost all cases, even when someone 
is having la bad trip and you need to know what drug he has taken 
(And how much). 

P. Students buy drugs from dealers - not pushers. A dealer only sells 
to friends or "friends of friends" in order to cut down on the chances 
of getting busted. 

Q. Don't use the argument that narijuana use will lead the student down 
the rocky road to heroin addiction. Research simply won't back you 
up on your claim. " /-^ 

R. Don't try to bluff your way through a rap about drugs. If you don't 
know a term being used or aren't familiar with a certain drug, admit 
it and ask for an explanation. You can lose your credibility by 
expounding on a topic of which yow counselees probably have more 
knowledge than you. 

S. The physical datoage resulting from drug abuse is not what we need to 
stress. In fact, much more physical damage is done by smoking 
cigarettes or drinking alcohol than is done by using many of the 
"harder" drugs. 

T. The use of LSD (ACID) probably does not result in extensive chromosome 
damage. The horror stories of the late 196o's concerning deformed 
babies were shockftjcs - with no proven validity. 
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U. Zome dv\x(f, experimentation is a, natural outgrovrth of the maturing 
process. Try to keep from labeling the experimenter as an "addict" 
who has a drug problem. When parents, teachers, or covmselors over- 
react when learning of a student's drug experiences, they destroy 
lines of communication that are desperately needed. Remember, you're 
a counselor - not a policeman or judge. 
V. The vast majority of drug trips are "good" trips in that the user 

experiences pleasurable sensations , Dru^s are an en^joyable e ' trience 
for most young people,- The "bad trip" is, in reality, a rarity. 
W. I have found it useful to use the following four classifications when 
speaking of people who use drugs: experimenter, user, abuser, and 
addict. Try not to mis-label a counselee. 
X. PLEA3K READ, THEN RE-READ 

It^s time we stopped treating drugs as the "problem" for their abuse 
is only a symptom of underlying "people problems". Our attempts to 
cure the drug problem will continue to be futile as long as there are 
• people in our society who feel powerless and alienated from their own 
being. 

Our ciirrent school policies and general approach to the topic of drugs 
or*ly compound t he problem and foster increased use ! 

JUNIOR HI GH. 

A. The immediate dangers resultinp? from the "so-called drug problem" 
probably are greater at the Junior high level than the senior high 
level* This is because young people from ages 11 to 15 will try. 
anything to get high. We call them "garbageheads," for they'll 
■ take any pill or tablet you put in their hands, and usually they 

***** 



do not really know what they're taking. 

B. You'll run into more students who have "bad trips" at this level 
in school. 

C. .QjCgliL peer pressure is probably most evident at this age level. 

D. Mxdtiple drug use is very common. The student as yet has not 
decided on the one drug that he most enjoys. 

E. With students who are frequent drug users, I have found a need to 
also do some birth control counseling. I do not feel there exists* 
a causal relationship between drug use and sexual experimentation, 
but the two often appear at approximately the same time. 

F. Some students will try to impress you with the extent of their drug 
use. Try to keep from expressing surprise, amazement, or dismay 
dvring the initial counseling sessions or often you'll end up hear- 
ing inflated accounts from week to week. 

G. Thip is the age when many, many young people will make significant 
decisions concerning their future drug use. We need to concentrate 
most of our efforts here. I'm not talking about drug education per 
se, for that should be primarily at the elementary level. We need 
to focus on the student's developing self-concept, values system, 
and process of decision zraking. 

SENIOR HIGH . 

A. A differentiation must be made between the student who was introduced 
to drugs at the junior* high level atid became a regular user, and the 
student who is just beginning his experimentation process. You need 
to use different approaches with the two. 

B. Many "experienced" students will have gone through the *'garbagehead'* 

dtagc. By this, 1 refer to the student who now knows what drug or 
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drugs he likes and thus tends to turn on only with these drugs. He 
will often talk about "those crazy junior high Kids who'll take any- 
thing. They're really going to mess up their heads." 

C. Marijuana is usually the drug used most frequently by those students 
who have used drugs for over a year or so. They say they just want 
a "good high", and will only use other drugs rather infrequently. 

D. Many students have learned what drugs they can and cannot handle while 
at school. So, you won't see as many "bad trips" or people unable to 
function at the senior high level. 

E. Remember that most students can get high and still attend all of their 
classes. 

F. There's not as much overt peer pressure to use drugs, but the covert 
pressure still is very much a reality. 

G. The mixing of illegal drugs and alcohol becomes much more common. 
This can be fatal, especially when the other drug is a barbiturate 
or quaalude. 
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WHAT CAN BE DONE TO HELP THB! SITUATION 

As stated earlier, 1 do not proclaim to be a "drug expert". The following 
statements are suggestions that I feel would be of some significance in helping 
us to more effectively deal with the current drug scene. I hope that you will 
consider these suggestions and discuss them with others in the community. 
Hopefully, some viable answers may result. 

I. The entire community needs to be educated in relation to the realities of 
drugs and their use. 

There have been so many totally untrue "facts" put forth for public con- 
sumption by both the federal government and the school system that the 
gap that exists between the users and the "straights" has been widened 
immeasurably. In order to rectify this situation, parents, teachers, 
and others need to take the time to become educated about drugs and their 
effects. To remain ignorant while drug use spreads is, to me, a grave 
mistake and a sign that we don't really care about the young people who 
use drugs. 

II. We must accept the fact that many young people are going to experiment 
with drugs. 

To bemoan a reality of life and dwell continually on how "bad" it is does 
nothing to change that reality and, in the area of drugs » can aerve only 
as a barrier that impedes our taking effective steps to prevent further 



drug use. By overreacting and applying undue pressure to the exposed 
drug experimenter, we often further alienate the young person and de- 
stroy any existing lines of eoamunication. 

One of the most common approaches to drug education is to have physical 
education or health teachers set aside one unit in their curriculum for 
dealing with the subject of drugs. To date, the results on this approach 
show it to be vitually useless * 

School systems tend to deal with the drug scene the same way they deal 
with the Civil War or baking a cake. Intellectualizing and factualiaing 
what is essentually an "affective" topic has resxdted in the frustrated 
cry of "Why do they continue to use drugs when they knov it can hurt oi 
kill them"? 

When we begin to realize that decisions concerning whether or not to 
use drugs are based upon pr.imarily non~intellectual factors, then and only 
then will we begin to have some success with school drug education programs* 
Attitudes * feelings , and values serve as the basis for the vast majority of 
drug-use decisions. It's tine we began to devote a major portion of our 
educational time and effort to these areas rather than on the stressing of 
so-called facts* 

For example: a growing number of school systems utilize a comprehensive, 
year-long program stressing values, valuing processes (decision-making), 
value orientations, and their possible effects on human behavior. This 
approach is also recommended for parents and teaohes-s as veil ad students in 
order to increase mutual understanding and the ability to cope with the 
problems of everyday life* 
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We need to involve the students! 

Programs that have made use of students have tended to be more 
succe8sf\il. Since their jieers, and hot parents or teachers, are the 
primary source of drug knowledge for most young people, it only makes 
sense to involve students in all phases of planning a drug education 
program. One of the main problems of most drug education programs is 
that they are written and implemented by people who know very little, 
if anything, about the real world of drugs. Thus, many drug users find 
our movies, lectures, and hand-outs funny «• and untrue. We can change 
this by not excluding young people from the decision-making process. 

Peer counseling > I feel, is one approach that should be initiated 
in all of our schools. By training certain young people to serve as 
group facilitators and rap leaders, we could add a tremendous amount of 
credibility to our drug education program. Also, peer pressure can then 
be utilized to prevent drug abuse rather than foster continued use. 

Schools must provide a means by which students who are caught using drugs 
or who desire help may be helped - and not punished* 

The paranoia that existu cunong drug users often prevents them from 
seeking any assistance even when desired. The po8£<ibility of being 
suspended or expelled from school combined with the punishment that often 
results at home - not to mention t!ie courts - does tiot cut down on drug 
use to any significant extent. It only serves to further hinder oui* 
being able to offer assistance and alternatives to drug users. Solutions 
are possible if ve really desire them. 
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Kducators must re-discover the difference 'between the processes 
education and indpQtrlnation ; self "jaotual i zati.on onrJ al i ena tio n « 

The educational system is one of three institutions in our society 
to which people can be compelled to attend. The other two institutions 
are prisons and mental institutions. All too often, X believe that those 
being compelled to attend shore many similar feelings toward the institu- 
tion that is currently affecting them. (The rules in all three are 
strikingly similar also!) 

We need to re-assess the ranking of such current top-priority items 
as discipline, conformity, neatness, and unconditional acceptance* While 
they may be pragmatic necessities for prisons and mental institutions, I 
seriously question the importance placed upon thecal by the school system* 
The price we pay for our current priorities may bo the hunonnese of our 
young people* 

There are many other important suggestions that pertain to our society 
in general, but I have attempted only to deal with the role of the scihool 
in relation to drug use* Since schools are a major cause of drug use, if 
we can "clean up our own backyard" then we can begin to concentrate our 
efforts in other areas* 



im GROUP STOSSING VALUES CLABIFICATION 

"It is values, uitlmtely, which give a man the stars by which he steers 
his life; yet the schools are doing almost nothing to help young people 
make any sense out of the clamoring and bewildering appeals running 
rampant in these baffling times. The old "shalt nots" simply refuse to 
maintain relevance in the 1970's." 

Dr. Sidney Simon 
Professor of Education 
University of Massachussets 

"The mass of men lead lives of quiet desperation." 

Thoreau 

Very few of us who have dedicated our lives to improving the human condition - 
both individually and collectively - would take issue with the above two statements. 
Daily, we are confronted with the challenge of serving as catalysts in the self- 
actualizing process when the counselees involved are confused and frustrated due 
to their lacking a definite set of values. Thus evolve the lives of quiet 
desperation of which Ihoreau wrote, for how can any life have meaning and be 
fulfilling when there exists no clarified system of values which serve both as 
a guiding light and a measuring stick? 

"Everything we do, every decision we make and course of action we take is 
buaed on our consciously or unconsciously held beliefs, attitudes, and values."^ 



^* Maa& plar,ificationt Simon, Sidney a; Hove « LeLand W.} and Kirscheabaum 
Howard. Hart Publishittg Company* New York* 1972. 
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Yet the vast majority of the young people with whom we counsel are so confused 
and torn between the many conflicting values whlen, under certain conditions, are • 
purported to be "desirable" values, that they often are influenced by other factors 
in their process of decision-making. Ideally, our counselees would make decisions 
based upon the values they feel to be valid for their lives, values given impor- 
tance only after intense personal analysis. 

We as counselors have done very little in the past to assist our young people 
in this search for a personal values system. Hopefully the "group rap" technique 
described on the following pages will help us all to fulfill our moral and profes- 
sional obligations to our counselees. 
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SETTING IIP A GROUP RAP 

Prior to outlining a basic format for initiating and leading group rap 
sessions, I feel that the following points should be made clear: 
I. The guidelines that follow are very general s thus allowing the 
individual counselor to adapt the basic technique to his own 
pcupticular "style". 
II. No in~depth analysis of group dynamics is bein^ provided. The 
counselor who desires more information concerning basic group 
dynamics should obtain literature related to means of promoting 
self-disclosure . reflective listening , feedback , etcetera . 
III. In group rap sessions with drug-using students, th*: focus of 
the sessions will rather quickly move away from drugs per se 
and will tend to expound in the direction of "people problems" ia 
general. 

IV. The statements that follow are a result of my own experiences in 
leading groups both within and outside the school setting. While 
I have found the following guidelines to be extremely helpful, 
your own experiences in group rap will be your best source in the 
development of your own guidelines. 
V. It is in^ortant that the young people in the group feel comfortable 
with and trust each other. In general, you will have more success and 
a sttioother beginning if you allow the students to deiiermine will 
be in the group. 

1 would suggest that your group siae be bet^vetn five and ten students* 

ERIC 
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SOME OENmL GUIDELINES • , 

I. The counselor must establish himself as a person who tru ly cares about how 
the students feel and what attitudes they possess. This can easily be 
achieved if only the counselor will reflect and/or clarify feelings 
expressed and be empathetic at all times. If you "turn the t?roup off" 

by dominating the group or acting as a judgmental referee, then the 
desired atmosphere will never evolve. 

II. Permit the students to have a pretty free rein the first couple of sessions. 
Once they realize that they can be free to express ideas and feelings with- 
out being reprimanded, true introspection and personal growth can more 
easily be achieved. Also, you can then feel more free in expressing your 
feelings and values. 

III. Tlie word whj£, is a threatening, authoritative word that often denotes 
condemnation and asks a person to psychoanalyze his own behavior. A more 
productive means of asking questions would utilize such terms as what, 
where, what happened, etcetera. 

IV. Always deal with the feeling s, being expressed (either verbally or physically) 
by a student prior to moving ahead with the group. If there are "negative 
vibrations" present, deal with theml Very little progress will result if 
individual feelings are not recognized and dealt with at the t ime they arise. 
V. Always make the discussions personal. In order to be effective, you must 
relate each discussion to the lives of the group participants, vmen the 
group trulx feelg. involved, amaalng things happen. You'll never have to 
worry about having a "bad" group if the students are "turned on" and can 
personally relate the discussion to their own life space. 
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VI. Be yourself'. No one will pick up on your being phony quicker than young 
people. I strongly feel t.hat the counselor should be an active participant 
in the group as long as he does not exert his authority to force his opinions 
and/or values on the others. You will be surprised at how much more serious 
consideration will be given to your feelings, attitudes, and values when 
they are presented within the context of a group rap where you are an active 
participant - and not a supervisor or authority figure. 

VII. Relax! I've found that many counselors shy away from group raps because they 
feel anxious and insecure about the "correct way" of leading a group rap. If 
you do a little planning prior to each session, you'll find that the group 
will "lead itself" in most cases. (Even junior high!) There's no magic 
formula, so the best way to learn is bjr d oing . 

VIII. Determine at the first or second session what rules will be in effect during 
your groups. I personally stress (l) no physical violence (2) no gossip 
(3) no drugs (don't come to the group "high") (U) show respect for the ideas 
of others by listening carefully whenever someone is talking. 

ton may have to structure some groups more than others, depending upon the 
. participants. As long as you show resppct for the members of the group and 
emphasize that each rule is intended to promote the development of a better, 
more enjoyable group session, you'll get very little negative reactions to 
the rules ^[gjj, aM the group feel are necessary. (A rap session just on this 
topic can prove very beneficial.) 
IX. Always respect a person's desire for privacy. If a participant does not wish 

to respond to a particular question or idea being discussed, respect his wishes. ' 
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VALUES CLARiJICATION IN A CTION 

IPhe following examples are but a few of the many group rap exercises that I 
have used with drug-using youth. 

The first three group experiences were developed t>y Dr. Roljert Myrick of the 
University of Florida while the remaining experiences are the product of Dr. Sidney 
Simon of the University of Massachusetts. Many others are contained in Dr. Simon's 
book Values Clarification - A Handbook of Proven Strategies. 

BEQINKING A GROUP . . . 

I would strongly advise beginning your groups by choosing a topic that requires 
little self-disclosure. Non-threatening topics help the group "feel each other 
out" and lessens the anxiety related to this new adventure. Also, remember that 
the impressions that you make during this session may "make or break" future groups. 
(Non-threatening topics are easier on you too!) 

I usually open with the following: "For the next few weeks* we're going to be 
a part of an exciting experience called the group rap* In this rap, we want to 
learn as much as we can about ourselves and each other. People in our society 
rarely take the time to truly listen when we speak, but in here we'll all listen 
and we'll all get a chance to be heard and xmderstood . . *" 

You can add (or delete) whatever you wish. 

GBTTING TO KNOW YOU . 

Procedure 

Have the students pair-off with someone whomthey would like to knov more 



about. Have each nair find a place in the room where the two of them can talk 
witnout beinp; disturbed. One student goes first and lets his partner interview 
aim for two minutes, (You can vary the time period.) 

Signal when two minutes have passed, then have the other person ask questions 
for the same period of time. After each student has learned about the other, re- 
group and have them introduce their partner to the group telling one or two inter- 
esting things that they have learned about their partner. 

Below are some sample questions you may wish to suggest. 

1. What are your favorite T. V. shows? 

2. Which sports do you enjoy? 

3. Who are the three persons that you most admire? What is it about 
them that you admire? 

U, How do you feel about President Nixon? 
5« What is your worst characteristic? 
I usually follow up this *'ice-breaker" with a rap on one of the following topics i 
School 

I. How do you feel about our school? What changes would you recommend 

to improve our school? Do you believe in compulsory education? 
Parents 

II. What makes a good parent? Do you know of ajiy parents who you feel 
are doing a good Job of rearing their kids? What's their secret? 
What are jrou going to do differently if and when jrou become a parent? 
III. Do you feel that the young people of today are more courageous, involved 
in society, and concerned with life than previous genet>atlons7 Why or 
why not? 

Closure 

1 usually ask someone to volunteer to «ive a short summary of the main points 
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discussed during the group. I also use this tiae to emphasize any aspects of the 
discussion that I feel are especially worths^ of further thought outside the group* 
You should give all the participants an opportunity to point out what aspects 
of the discussion were especially meaningful to them. This gives you a great 
deal of f eedhack as to the degree of involvement of each coxmselee in the topic 
chosen* 

Personal Coat-Of-Arms 

This technique is one of the most flexible of all group experiences. 3y 
taking some time to prepare relevant questions, the counselor can insure a 
lively session that will produce both introspection and self-disclosure. 

Procedure 

Have the students draw a personal Coat-of-Arms. (I usually do a little rap 
on the history of the coat-of-arms as I draw my own as a model.) 




Then explain that you'll read 6 (You can use only k if you wish.) sentences 
that request a symbol to be drawn representing their own personal response to 
each of the 6 questions. 

Hints - Don't let them get uptight about the quality, of their drawings. 
Also tell them that the symbols only have to make sense to thgm,. 
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3M'{t'lui QUKSTIONS (or statements)? 
Draw a ?i:attbol of J 

.1. a time in your life when you st ood u£ for something you truly "believed in - 
even if you got "put dovn" for it . 

2. what would you do if you had one year to live and ver<?. guaranteed success 
in whatever you attempted? 

3. how you feel about smoking marijuana Ivot^ reefer, ^rans)? 

U. something that you have received diiring yoru* life tntit has meant a great 
deal to you. 

!>. 2 ways that you show others that you care for them. 

6. the happiest day in your life. 

7. the saddest day in your life. 

8. one characteristic that you have that you would like to change. 

9. one way you react to others when they make you angry. 

10. one time when you had a chance to help someone else but didu*t. 

11. one event in your life that you wish never would have happened. 

12* Write down two or three statements by which you would like to be remembered* 
(On your tombstone * * * ) 

Then divide the group in smaller groups of 2 - U and have them share any 
portion of their coat-of-arms with the other per8on(s), explaining the significance 
ot tneir response. (l usually follow each person with a BO^second meditation 
period on what was said. This depends upon the "serioufjness" of the group.) 

Cloourc 

Pull back into one large group and ask about the feelings that are present 
in each member of the group* 

2- 
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Drug Ra p 

This group exercise stimulates the participants to look at both sides of ! 
the drug issue and also can prove quite informative as to their lack of any 
real knowledge about drugs. 

Procedure 

You can have one student who feels he is knowledpif ^ible about drugs to leave 
the room while the others make up a list of questions they have about drugs in 
general. 

Have the "expert" answer the questions. 

or . ■ 

Have one member of the group (or youJ) assume ohe role of a father (or mother) 1 
who is concerned about his/her son who is a frequent drug user. The father wants 
to help his son but doesn't know what he should do. 

Have several members of the group volunteer to help the father. Let them 
respond to the father's questions for 10 to 15 minutes. Then, let the entire 
group rap about the situation. 

Hint 

You may want to make up a list of questions for the father. 
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RAKK ORDER 

"This strategy gives students practice in choosing from tunohg alternatives 
and in pul^licly affirming and explaining or defending their choices* It 
demonstrates simply and clearly that many issues require more thoughtful 
consideration than we tend bO give them**'^ 

Procedure 

Explain that every decision ve make is based upon a rank ordering of all 
the possible alternatives of which we are aware. 

Then instruct them that they are to rank order the following alternatives 
and be able to explain thjir own personal feelings concerning their choices* 
ijA Utaplasize that they are to name their choices outloud, not merely say 
"the same's even if their ordering is exactly like that -of a previous 
pax>ticipant* 

After all particf^^ants have expressed their ranking and given their 
reasons, open up the group uid rap about the conflicting values that have 
become evident* 
Sugfcestton 

non«t let them "gang up" on one person wfcose values may vary from the 
group. 



2. Values Clarification i Simon, Sidnoy B*; Howe, LeLand W*i and Kirsche&baum* 
Howard. Hart Publishing Company* New York. 1972* P. 56 
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Below are some examples of possible rank order questions: 

1. If you were a parent, which of the following three areas would 
concern you the most if your child were involved? 

^^^^^^^^^ drug abuse 

premarital sex 
shoplifting 

2. If you were President, which would you give the highest priority?' 

• space program 
' poverty program 

defense program ^ 
3* Which do you think is most harmful? 
^^^^^^^^ cigarettes 
^^^^^^^^ marijuana 
. alcohol 

U* If your parents were in constant conflict, which would you rather 
have them do? 

^^^^^^^ get divorced, and your father leave home 

stay together and hide their feelings for the sake of 

the children 

get divorced, and you live with your father 
5. Which would you most like to see? 

integration of races 
separate nations for different races 
separate areas within existing communities for each 
race and/or nationality. 



Li 



2h 

Letters to the Editor 

This exercise can prove extremely effective in promoting sooial consciousness 
as well as giving the students a chance to "take action" related to their own 
values system* 

Procedure 

Have each student pick a topic of local or national interest that truly 
concerns him. Then have them write a letter expressing their opinions related 
to the chosen topic . 

The letters can then be read outloud, passed around and discussed, or mailed 
to the local paper* 

Value Survey 

This exercise is intended to promote a student's Introspection into his own 
values system and to help him identify his priorities. 

Procedure 

The counselor passes out a paper containing ten values. The eounselee is 
to rank or^er these values according to which ones he feels are most important 
in his life. 

The following is a list of values that I use with my groups. You may wish to 
alter this list according to the make-up of your group « 

- Love Acceptance by Peers . Wealth 

.... Personal Freedom ^. Honesty Health 

. , . Intelligence rr„ Happiness . . Loyalty 

Respect 
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SOME BASIC DRUG TERMINOLOGY 



It is extremely difficult to write about drug terminology due to its 
unpredictable nature. No list can ever pretend to be "up-to-date". Thus, 
the folloviQg terms are subject to revision at any tine. 

I advise you to practice being a good listener in the halls, outside the 
building, at extracurricular activities, etcetera. It's amazing what you can 
learn by getting out of your office for awhile. 



Acid 
Bag 

Bennies 

Bummer 

Coke 

Cop To 

Crystal 

Dimie 

Downer 

Fix 

Freak 



Grass 

Hash 

High 

Hit 

Joint 

Junkie 
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LSD 

About one ounce of marijuana or a "Lid". 

Benzedrine in tablet form 

Bad Experience 

Cocaine 

Admit 

Methamphetamine in powdered form, "Speed" 

$10.00 

Depressant 

Intravenous injection 
1. Become afraid 
2* A crazy person 

3. A person whose style or hair and dress is 

rather wild 
Marijuana 

Hashish, strongest form of cannabis 
The state of mind resulting from taking a drug 
A dose of any drug 
Marijuana cigarette, prison ' 
A heroin user 
OA 
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Key 
Lid 

Narks 
To Nark 

Orange Sunshine 
Pot 

Red Devils (Reds) 

Roach 

Roach clip 

Rush 
Smack 
Score 
Shoot up 
Simple Simon 
Speed 
Stoned 
Strung Out 

Ho Cop 
Turned On 
Uppers 



A Kilogram of marijuana (2.2 lbs*) 

About one ounce of marijuana. Usually sold by 

the "Lid", - $20.00 - $30.00 

To be-iiigh on drugs 

Narcotics agents 

To tell on someone 

One fom of LSD 

Marijuana 

Seconal 

The butt of a marijuana cigarette ' 

An instrument used to hold the marijuana cigarette 

vhen it*s almost gone. 

The euphoric feeling vhen a drug is first injected 
Heroin 

To obtain drugs 

To make an intravenous injection 

Psylocibin 

Methamphetamine 

Under the influence of a drug 

Becoming unable to function as a result of drug use; 

addicted 

Obtain drugs 

Getting high 

Stimulants 



Many of the above definitions were taken from ^le Nev Connection by 
John Frykman. 
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IP YOU WANT TO LEARN MORE . . , 



I've compiled a short list of some of the sources of information about 
drugs. Pick and^ choose according to your needs . . * 



I. DO IT NOW FOUNDATION 
P. 0. Box 5115 
Phoenix, Arizona 85010 

I highly recommend the above source, They'll send you a fantastic sampling 

of their materials for free too. 

II. DRUG ABUSE COUNCIL ... 
Washington, D. C. 

III. NATIONAL INSTITUTE OP MENTAL HEALTH 
Chevy Chase, Maryland 20015 

IV. GRASSROOTS 

638 Pleasant Street 
Beloit, Wisconsin 

V* FACTS ABOUT COMMONLY USED DRUGS by 
David Jenkins and Robert Brody. 

Cost $1.25 from DO IT NOW FOUNDATION. 

ABUSE - A Realistic Primer for Parents 

35 cents each., 10 for $2.50 
DO IT NOW FOUNDATION 

Some Recommended Books ... 

^* Dea3.i«<^ With bryxg^ Abuse - A Report to the Ford Foundation. 
Praeger Publishers, New York, N. Y. U. S. A. 1972. 

2' ^AI^^SS, CLARIFICATION - A Handbook of Practical Strateeies for 
Teachers and Students , lay Sidney Simon, LeLand Howe, and Howard 
Kirscheabaum. Hart Publishing Company, Inc. New York. 1972. 

3. Pleasure Seekers . The Dru& Crisis , Youth and Society by Joel Fort. 
Indianapolis: fiobbs-Merrill , 1969. 

^* The Teachings of Don Juan ,: A Vac^ui Wa y, of Knowledge , by Carlos 
Castaneda. Ballantine BooksV' 3^ West 20th street, New York. 



B^P^E CLOSI , ItG , 

"When through one man a little more love and goodness, a little more 
light and truth comes into the vorld, then that man*s life has had meaning." 

Alfred Delp 

I sincerely hope that this booklet has provided you with some needed 
information and has caused you to analyze your ovn position in relation to 
drug use and what should be done. 

I have greatly enjoyed putting in vritten form my feelings about tvo topics 
of which I feel so strongly « counseling and drugs. It has caused me to re- 
evaluate my thinking and again helped me to s«a that I have so very much more 
to learn. 

This booklet has not specifically dealt with the m^&t harmful of all drugs 
in our society - alcohol. However, I do feel that much of what is stated on 
these pages does relate also to alcohol abuse. With the passage of the bill 
allowing eighteen-year-olds to legally consume alcoholic beverages, I feel that 
our responsibility in this area has been multiplied. Alcohol is a destructive, 
addicting drug that indirectly or directly takes thousands of lives each year. 
Ite other drug In our society even begins to approach its devastating effects ♦ 
yet our society has ehostn to overlook this situation while spending millions 
of dollars attempting to combat the spread of "illegal" drugs. How do you 
feel. about hypooraey . « . ? 
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